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Assessment of the Struggling Learner
Description of Child's Background
The case study is about a child by the name of Liza. She is ten years old and currently in her fourth grade. She has brown eyes and hair. She is Hispanic and lives with both parents. She is the only kid and comes from a low-income family. According to the observations made, Liza is cheerful, pleasant, calm, and has a good attitude toward learning. Additionally, she is always motivated to learn, although she struggles to concentrate while taking her tasks. Moreover, her social-emotion development demonstrates that she can correctly identify emotions on herself. However, she does not show any frustrations, but sometimes she laughs for no reason. She also likes playing with surrounding objects like legs, shoes, and other body parts. She is also defiant, particularly when she does want to participate in reading activities.
Description of the Reading Problem
 Language structures play a significant role in helping children learn how to read. Oral language support children's skills to become better readers (Reed & Lee, 2020). Notably, words knowledge is crucial while teaching children reading skills.  Reading is another method of communicating. Therefore, it is hard to learn how to read some words if you experience problems identifying words. According to the available record assessments, Liza can only use pictures to read words. For example, if she read a book with "I can," she only read the words showing pictures of kids jumping, running, and swinging. She cannot read any word without the help of pictures.  Learning problems are not disorders but a category in special education where learners experience problems in reading skills, speaking, listening, and reading comprehension.
Liza has a reading problem because she constantly pronounces words and letters incorrectly. For example, while reading sounds and letters in isolation, she can name most uppercase letters, excluding H, Q, W, D, R I, and E. Her previous teachers have really tried to assist her in overcoming this problem. She is currently trying to improve her reading skills. Such improvement is evident since she is now capable of pronouncing some words properly except those starting with O, CY, I, E, and G. I realized that she feels more frustrated every time I ask her to read words that starts with the above letters. It is evident that she wants closer attention since she deserves to be reminded of the right reading pattern. Her previous teachers were able to create enough time that enabled them to practice appropriate reading skills. After being asked to read back the pattern, she does it perfectly, but she forgets when asked to read at different times.  Lack of phonological awareness is the primary cause of difficulties in recognizing and decoding words. 
Liza requires support to read sight words and recognize them in the text as she reads. Additionally, she finds it difficult to answer literal comprehension questions like what, who, when, how, and where. After being asked questions with these words, she stares at her teacher and smiles instead of answering these questions. According to the theory of cognitive development by Jean Piaget, language comprises structures and symbols that manifest in children's mental abilities. Despite being given independent reading time, she loses focus and would eventually stop reading after five minutes. Liza has difficulties in identifying rhyming words, vowels, and vowel teams. She finds it difficult to understand the concept of what phrases, words, sounds make sense.
A detailed account of the administration of the assessments
Liza manages the reading tasks efficiently, but she needs additional time to finish certain tasks. She is not well organized with class reading materials, and the teacher always reminds her to organize the desk to find and use reading materials effectively. She is only responsible when listening to her teacher. However, she adapts well to the surroundings and translates from one task to another. One problem is that she loses focus while her teacher is giving out group instructions.  Liza follows classroom procedures and rules, and immediately after arriving in the class, she hands in the homework folder to her teacher.
Liza has significantly delayed speech skills in language development. She does not have adequate words to communicate her needs. Additionally, she presents several repetitive phrases and has challenges in identifying basic concepts. She is unable to give appropriate responses to questions or identify factual information from class readings. Liza finds it challenging to follow directions or recall information. Therefore, she has problems with phonemic awareness skills. Her teacher uses a multi-sensory approach after learning that she cannot recall sight words.
Analysis of Assessment Results
	Component
	Student  Score

	Listening  comprehension ( Passages /sentences
	Below  grade  expectations( 1 out 4)

	Reading comprehension
	Below  grade expectations( 1 out 5

	Sight  word  assessments
	Below grade  expectations( 1 out 4)

	Nonfiction information
	Low grades( 2 out 4)

	Oral text reading  fluency 
	Low  grades  because of  challenges in decoding( 2 out 5)

	Oral vocabulary
	Below  average ( 1 out 4)



Following the assessment, several strengths were identified. First, Liza can employ Venn diagrams by comparing story events and characters. Second, she shows interest in reading class books and can analyze characters in the materials. Third, during the test, she sits quietly, and she is good at phonetic elements. On the other hand, there are several weaknesses in reading skills. First, her reading comprehension is below the required grade since Liza substitutes only those similar words. She is unable to realize and monitor the words she reads, which affects her comprehension skills. Second, she has difficulties comprehending nonfiction words and texts while reading for herself. She is unable to understand vocabulary and non–fictional texts. Overall, she has weaknesses in reading, recalling, and comprehension skills and experiences challenges in differentiating words like write/right, too/two, wood/would while reading them.
Implications for Teaching Strategies
Several strategies should be implemented to help Liza improve her reading skills. First, she needs a bilingual teacher who understands Spanish to help her improve her language skills. According to Proctor et al. (2019), learners are expected to understand and produce increasing texts in the upper elementary class. To achieve this, they require teachers who understand all the languages they speak.  Liza also needs to stay close with her teacher to help her focus and see visual representations. The teacher should guide her on math assessments to understand problems and questions. Additionally, her teacher should employ a step by step instructions to avoid group instructions. Teachers should identify students with reading problems during early grades and provide them with the most effective reading strategies (Almutairi, 2018).  Her teacher should employ new strategies to help Liza read and understand the meaning of in-class materials.
There is also a need to develop sentence frames for writing to help her understand different texts and words.  In this case, it is possible to incorporate a carrel board to avoid visual distractions and use repetitive methods while teaching her necessary reading skills. Moreover, she should be encouraged consistently. Learners are always motivated by positive compliments. Some of these positive complements include phrases such as well done, perfect, and good work, among others. Liza should be motivated whenever an improvement is recorded. 
Related Research
Vygotsky scaffolding and other concepts in proximal development are some teaching methods schools have used to help students learn information fast. Scaffolding is a great method that can help Liza work closely with her teacher and achieve learning goals. According to Malik (2017), the scaffolding method helps children solve problems and achieve their goals since it creates independence among learners. Comprehension is the primary goal of reading, although it is one of the challenging skills to master, particularly for English Learners.  Notably, ELL students can benefit from comprehension skills that help them read precisely, follow stories and texts carefully, and learn new concepts in class.  Parental involvement is also significant towards child learning. According to the research by Durisic and Bunijevac (2017), parents and educators play key roles in the educational success of learners. Parental involvement starts at home, where children are provided a healthy and safe environment.
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